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This report applies to the Academic Year:  
September 2024 to July 2025.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
  

 
Landmarks Specialist College Achievement Differences report 

  
It is a statutory responsibility on senior staff and governors to ensure that an educational 
establishment has effective achievement differences monitoring and intervention practices in place 
that identify and remedy, where possible, any achievement lags due to a learner’s protected 
characteristic. 
 
The purpose of the annual report is to enable the college leadership to provide the college 
community and governors with a simple standardised report for consideration at relevant meetings. 
 
The expectation should be that this report is completed annually and submitted for consideration to 
the Education and Standards sub-committee for review, before asking the full board to endorse. 
 
 
 

 
 
 
 
 
  

Achievement Differences  
 

Issued:  
September 2025 

A copy of this completed document will be made available to all college staff via 
SharePoint and stored within the Governor Portal. 
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Landmarks Specialist College (LSC) Annual Achievement Differences Report 24-25. 
 
The purpose of this report is to provide a review of the position regarding Equality, Diversity and 
Inclusion (EDI), at LSC for the Board of Governors. From this report actions for improvement will 
be created and monitored via the Safeguarding, Prevent and Equalities Committee (SPEC). 
 

A Review of Previous Recommendations 
 

Progress 

1.  

For the Functional skills lead to address the 
qualification reform within the ICT 
qualification, as shown the reform has been a 
barrier to the success for some learners, we 
need to consider providing additional support 
and have alternative assessment preparation 
approaches to help learners overcome these 
challenges. 
 

The Functional Skills Lead has addressed 
the impact of the qualification reform within 
the ICT qualification with tutors. The reform 
has presented barriers to success for some 
learners, and this has been identified as a 
priority area for improvement and will be an 
area for development in 25/26. Work is still 
underway to review the current delivery 
model, with a focus on providing targeted 
additional support and developing 
alternative assessment preparation 
approaches, this is due to a 5% drop within 
achievement rates to 79% from last 
academic year of 85%. 

2.  

Whilst achievement differences are largely 
under 5%, a sustained focus on further 
analysing EDI data needs to continue to 
ensure that the differences do not become 
greater. The data needs to be compared to 
previous years to look for trends to ensure 
that any are not occurring from each 
academic year. 

Following our analysis of the EDI data 
across previous academic years, no trends 
or patterns indicating widening 
achievement differences have been 
identified. The data confirms that the 
current differences remain minimal and 
stable over time. 

3.  

Whilst staff report confidence in promoting 
safeguarding and EDI, additional CPD 
opportunities focused on understanding 
unconscious bias could further strengthen the 
inclusive culture within the college. 

Additional training modules on 
neurodiversity, supporting mental health 
within the classroom and positive 
behaviour support have promoted an 
understanding of unconscious bias and 
inclusivity.  

 

B Policy & Procedures 
 

Yes No 

4.  Does your college have a Single Equality Scheme (SES) which is 
regularly reviewed?  

Reviewed 
annually  

5.  Has the SES been reviewed, updated, and signed off by the 
Governors / Delegated committee in the last 12 months? 

Reviewed 
every 2 
years  
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6.  Does your college have an Equality, Diversity and Inclusion Policy 
which is regularly reviewed?  Yes  

7.  Is your Equality, Diversity and Inclusion Policy made available for 
parents and others to access through your website?  Yes  
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C 
 

Over-arching Single Equality Scheme Outcomes 2021-2025 
 

 
1. Promote equality for our learners ‘21 ‘22 ‘23 ‘24 ‘25 
1.1 Increase success rates for all learners. 90% 84% 97% 93% 90% 
1.2 All learners feel safe. 100% 100% 100% 100% 99% 
1.3 Achievement differences reduce over time. >5% <5% <5% <5% <5% 

1.4 All learners participate in their transition 
planning. 100% 100% 100% 100% 100% 

2. Promote equality for our workforce ‘21 ‘22 ‘23 ‘24 ‘25 
2.1 Increase sex diversity to 38% male. 33% 32%  23% 31% 28% 
2.1
a 

Increase staff ethnic diversity profile to 
4.5%. 3.4% 4.8% <5% 3% 5.5% 

2.1
b Increase disability diversity profile to 15%. 10% 6.6% 16% 12% 9% 

2.2
a Staff report they feel supported. 96% 89% 94% 96% 93% 

2.2
b Staff feel they are treated well. 99% 96% 90% 85% 93% 

2.2c Staff have the training needed to do their 
jobs well. 96% 99% 90% 89% 96% 

3. Promote equality in our working 
practices ‘21 ‘22 ‘23 ‘24 ‘25 

3.1 Staff receive annual training around EDI. 95% 100% 100% 100% 100% 
3.1
a Staff recognise the work of SPEC. No 

Info 89% 100% 100% 100% 

3.1
b Staff report feeling confident promoting EDI. 100% 100% 100% 100% 100% 

3.2 Staff understand discrimination and 
harassment. 

No 
Info 100% 100% 100% 100% 

3.2
a 

Staff know what do if they are aware of 
instances of discrimination and harassment. 

No 
Info 100% 100% 100% 100% 

 
Data and evidence exist to support positive action in this area  
Data and evidence exist to support that this action remains work in progress  
Data and evidence exist to support that no action has been taken  

 
 
 



 

Page 6 of 16 
 

D 
 

Workforce Profile 
 

  
2019-20 2020-21 2021-22 2022-23 2023-24 2024-25 

Age  
 

    
 

  
Age 16-18 

 
  0.7% 9% 10%  

Age 19-25 18% 16% 13% 9%  16.0% 
(16-24) 

Age 25 to 29 18% 21% 13% 13% 18% 14.8% 
Age 30 to 44 28% 38% 43% 23% 42% 37.3% 
Age 45 to 59 24% 23% 25% 25% 24% 24.9% 
Age 60 to 64 8% 4.2% 5% 0% 4% 5.3% 
Age 65 + 4%   0.7% 0% 2% 1.8% 
        

 
  

Disability        
 

  
Yes 4% 17% 6% 16% 26% 24.9% 
No 81% 83% 94% 77% 70% 72.8% 
Prefer not to 
say 

15% - - 7% 4% 2.4% 

        
 

  
Sex        

 
  

Male 30% 34% 32% 23% 31% 26.6% 
Female 70% 66% 68% 77% 69% 73.4% 
        

 
  

Ethnicity        
 

  
Asian or Asian 
British 

- - 1% 1%  0.6% 

Any other 
Asian 
background 

- - - -   

Black, Black 
British, 
Caribbean or 
African 

- - -     

Any other 
Black, Black 
British, 
Caribbean, or 
African 
background 

- - - - 2% 2.4% 

Mixed or 
Multiple Ethnic 
Groups 

- - 1% -   

Any other 
Mixed or 

- - 0.6% -   
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Multiple ethnic 
background 
White - 
English, Welsh, 
Scottish, 
Northern Irish 
or British 

88% 88% 95% 99% 89% 94.1% 

White and 
black African  

    1%  

White and 
Asian 

    1%  

Indian or 
Bangladeshi 

    2% 0.6% 

Any other 
White 
background 

- 1% 2% -  1.8% 

Other Ethnic 
Group 

12% - - - 1%  

British     4%  
Prefer not to 
say 

- 11% - -   

        
 

  
Religion & 
Belief  

      
 

  

Christian 31% 18% 17% 33% 30% 34.3% 
Buddhist - 1% 0.5% 0% -  
Hindu - - - - -  
Jewish - - - - -  
Muslim - - 0.5% 0.5% 2% 1.8% 
Sikh - - - - -  
Other religion 6% - 6% 2% 4% 6.5% 
No religion 55% 55% 48% 64% 61% 55% 
Religion not 
stated 

8% 25% 28% 2% -  

Prefer not to 
say 

- 1% - 1% 3% 2.4% 

        
 

  
Sexual 
Orientation  

      
 

  

Lesbian or Gay 4% 9% 7%        7% 9% 7.7% 
Bisexual     0.6% 1% 2% 1.8% 
Heterosexual  94% 78% 86% 85% 84% 84% 
Prefer not to 
say 

2% 13% 6% 2% 4% 5.9% 

Other - - - 1% 1% 0.6% 
Gender 
Identity  
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Yes - - - 
 

1% 0.6% 
No 100% 100% 100% 100% 95% 89.4% 
Prefer not to 
say 

- - - - 4% 10.1% 

        
 

  
Marital 
Status 

      
 

  

Single 30% 55% 59%   50% 57% 58% 
Married or in a 
registered civil 
partnership 

53% 30% 33%    38% 28% 26.6% 

Separated, but 
still legally 
married or 
legally in a civil 
partnership 

2% - -     5% 5% 4.1% 

Widowed or 
surviving 
partner from a 
civil 
partnership 

- - 0.6%   
1% 

2% 1.2% 

Divorced or 
civil 
partnership 
dissolved 

12% - 1% - -  

Non-Stated 3% 15% 6% 5% 8% 10.1% 
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E 
 

Learner Profile 
 

 
 
 

Learner Protected Characteristics  
 2018-

19 
2019-

20 
2020-

21 
2021-

22 
2022-

23 
2024-25 

 
Age          
Age 16-18 - 28% 40% 22% 22% 24% 
Age 19-25 100% 72% 60% 78% 78% 76% 
           
Disability           
Autistic Spectrum 
Disorder 

54% 45% 53% 57% 56% 46% 

PMLD - 2% 4% - - - 
Acquired Brain Injury - 2% 1% 0.8% - 1% 
Downs Syndrome 6% 9% 13% 4% 6% 8% 
Global 
Developmental Delay 

5% 15% 3% 5% 7% 5% 

Hearing Impairment - 6% 8% 0.8% 0.7% 1% 
Learning Difficulties 16% 12% 9% 10% 12% 8% 
Other 19% 9% 9% 22% 19% 31% 
            
Sex            
Male 72% 70% 73% 73% 66% 68% 
Female 28% 30% 27% 27% 34% 32% 
            
Ethnicity           
Asian or Asian British 4.7% 4.2% 4.6% 4% 3% - 
Any other Asian 
background 

1.6% 1.4% - - - 1% 

Black, Black British, 
Caribbean or African 

1.6% - 0.9% 0.8%         - - 

Any other Black, 
Black British, 
Caribbean or African 
background 

1.6% - - - - 1% 

Mixed or Multiple 
Ethnic Groups 

3.2% 2.7% 4.6% 1.6% 2% - 



 

Page 10 of 16 
 

Any other Mixed or 
Multiple ethnic 
background 

- - - - - 2% 

White - English, 
Welsh, Scottish, 
Northern Irish or 
British 

85.7% 88% 85% 87% 87% 88% 

Any other White 
background 

1.6% 1.4% - - 3% 3% 

Other Ethnic Group - 1.4% 4.6% 6.5% 5% 5% 
             
Religion & Belief          
Christian 12% 32% 16% 28% 30% 11% 
Buddhist - - - - - - 
Hindu - 2% - - - 1% 
Jewish - - - - - - 
Muslim - 2% 1% 3% 2% 2% 
Sikh - - - - 0.7% - 
Other religion - - - - 0.7% 46% 
No religion - - - 3% 19% 24% 
Religion not stated 88% 64% 83% 65% 47% 16% 
          
Sexual Orientation          
Lesbian or Gay N/A - 1% 0.8% - 1% 
Bisexual N/A - 2% 0.8% 3% 2% 
Straight N/A 43% 46% 56% 67% 67% 
Not Stated N/A 55% 46% 41% 14% 16% 
Other N/A 2% 4% 1.6% 9% 14% 
             
Gender Identity          
  Do you present, either full or part time, in a gender that is 

different from the one you were assigned at birth? 
 

Yes N/A - - 1.6% 2% 5% 
No N/A 100% 100% 98% 95% 95% 
           
Marital Status          
Single N/A 70% 100% 100% 100% - 
Married or in a 
registered civil 
partnership 

N/A - - - - - 

Separated, but still 
legally married or 
legally in a civil 
partnership 

N/A - - -          -  -- 

Widowed or surviving 
partner from a civil 
partnership 

N/A - - - - - 
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Divorced or civil 
partnership dissolved 

N/A - - - -  - 

          
* 2021 Census 
Disability data released: 19th Jan 

 

 
 

F Methodology 
 

- Landmark’s college curriculum aims to develop skills, behaviour and knowledge relevant for 
progressing into adulthood, commonly accepted as improved levels of independence, social 
skills and work readiness skills, if not employment as well as further, higher learning where 
possible.  

- Using the success rates of RARPA and Qualifications combined strengthens college leader’s 
judgement around learner progress. 

- RARPA: Recognising and Recording Personal Achievement. The method by which soft skill 
development can be assured. Using the Preparation for Adulthood (PfA) Framework, all 
learners progress skills categorised into, Education and Employment, independent living, 
friends relationships and community and health and wellbeing. When reporting RARPA 
Achievement the Overall statistic is the average of all the PfA categories for that characteristic. 

- Qualifications: Using formal qualifications to recognise the knowledge and skill development 
of learners.  
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G Personal Target Achievement (RARPA) 
 
- Below are the overall achievement rates by protected characteristic for learners where 

progress has been assured using RARPA. 
- There were 177 learners following RARPA targets during 24-25.  
- These overall achievement rates are compiled from Databridge MIS and provide college 

leaders with a clear indication of learner progress. 
 

Sex Age Ethnicity 

  
 

Difference: <5% Difference: <5% Difference range: <5% 
 
 
 

Disability 

 

Difference range: <5% 
*Source: DatabridgeMIS/Progress Dashboard 
 
 
 
 
 
 

98%

99%

Male Female

Male Female

97%

100%

16-18 19+

16-18 19+

97%

100%

100%

100%

100%

White, British

Black

Asian

Other

Unknown

White, British Black
Asian Other
Unknown

100% 100% 100% 100% 100% 97%

Autistic Spectrum Disorder PMLD

Downs Syndrome Global Developmental Delay

Learning Difficulties Other
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H 
 

Learner Qualification Achievement 
 

 
- Below are the overall achievement rates by protected characteristic for learners undertaking 

qualifications. 
- There were 104 learners who were registered for qualifications during 24-25, however some 

learners took multiple qualifications and there were 175 qualifications registered altogether. 
There were also occasions where a learner may have achieved one qualification but did not 
achieve another with a total of 90% overall achievement rate. 

 
Sex Age Ethnicity 

  
 

Difference: >5% Difference: >5% 
 
 
 

Difference range: <5%  

Disability 

 

Difference range: >5% 
 

74%
89% 100%

Male

Fe
male

Non-b
ina

ry

Male

Female

Non-binary

93%

70%

16-18 19+

16-18 19+

95%

98%

100%

96%

100%

White, British

Asian

Black

Mixed

Other

White, British Asian
Black Mixed

Other

94% 100% 100% 99% 100% 87%

Neurodiverse Learning Disability SEMH Physical Downs Syndrome Other
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Religion & Belief 

 

Difference range: <5%  
Sexual Orientation 

 
Difference range:>5% 

*Source: City & Guilds Registrations 
 
 
 

I Achievement Differences  
 

 Point Analysis 

 A 

The success rates for Digital Functional Skills (79%) and Maths (70%) are 
lower than in previous years. This decline is largely due to a significant 
increase in the number of learners undertaking these qualifications, 
particularly at Level 1 and Level 2, which have seen substantial growth over 
the past year. In response, we have revised our registration process for 
2025/26 and are providing additional training for all Functional Skills tutors. 

Although most learners made multiple attempts to achieve their qualifications 
and sat the exams several times, many were unfortunately unable to secure a 
pass. 

 

 B 

Compared to last year’s report, most qualification-related characteristics have 
now exceeded 5%, while RARPA achievement data continues to remain below 
5% across all areas. 

The significant differences in qualification achievement rates across 
categories such as age, disability, and sexual orientation are largely 

99% 100% 95% 95%

Christian Muslim No Religion None Stated

71% 99% 84%

Heterosexual Other Not Stated
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attributable to the increased number of learners undertaking qualifications 
this year—an increase of 10 learners compared to 2023/24. 

 
 

J 
 

Findings 
 

- This year saw an increase of 10 learners registered for qualifications compared to the previous 
academic year (53 in the year before). Remarkably, the overall success rate has remained 
steady at 90%, indicating that outcomes have been sustained despite the larger cohort. 
Among the 38 learners who did not achieve, 37 attempted their exams, and 19 of these made 
more than one attempt. 
The learner cohort at Landmarks in 2024/25 consisted of 120 learners who identified as male 
and 57 who identified as female. This gender imbalance, with nearly twice as many males as 
females, helps to explain the gap observed in the sex category with the same happening 
within the age category. 

- RARPA outcomes also remain high across all target areas. 
 

 
 

K 
 

Recommendations 
 

 

Action: Enhanced Diagnostic and Initial Assessment to improve qualification 
achievement rates: 
Strengthen initial assessments to ensure learners are entered at the most appropriate 
level, especially given the rise in Level 1 and Level 2 entries. This can reduce the risk of 
learners being entered too early and improve pass rates. The Director of Curriculum and 
Quality is to check all learners entered for qualifications are suitable and that this is 
addressed on their IAR as something a learner wants to complete. 

Introduce early intervention strategies for learners who do not pass on their first attempt, 
such as additional tutoring, exam camps or small group catch-up sessions. 

Tutor CPD and Collaboration: Continue to expand training for Functional Skills tutors, 
focusing on high-impact teaching strategies, assessment techniques, and sharing best 
practice across the team. 
 
Action: To address the achievement gaps across all categories for qualification 
achievement rates. 

Track enrolment data by gender and age annually to monitor progress in diversifying 
the cohort. 
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Analyse achievement rates by gender and age mid-year as well as end-of-year to 
identify any gaps early and implement support strategies promptly. 

Report trends in demographic data alongside achievement outcomes to provide 
context for any performance gaps. 

 

 
Clare Connolly 
Director of Curriculum and Quality  


